/3

AR IR S AR R, ROORE SR, SR, B s b e
AR R INE 2 8, EERBUE AR NS, FAL, USRS Bz e
SRUE I Ty DLB SR AR R 2 ) MR N = AN J7 T o 348 0] BRI 2 1 1AV 20 1A R,
s | 2 AR AR KT AR SRR 5 R T K g

(R 3E B B AR (2017 4ERRODY B VKR H 4000 5 1 3 R B 1 B
W T S 5 o S sh # S AR — 8 ) R B T AT

T BT, AR S R RS A s B E b SRR e, SRR AR
A, BAERZLLR N ) R

(1) FEF 3 T B3 () SRV %o v v AR B SEAE RN RS frl 5 2

(2 F& - 32 T B B 9 15 3R] Y 200 0k vy o AR 0 e 5 ] Y 57 S MM SR A ] 52
e 2

NI FaR e e, ASHIE SR R AR N T S RO RE T O 13 (20222023 SEAED
HIESEIGHT 7. 2 5H 0K AP R PR 115 B2, fE TN, SeibPer
BT BB RN, T BRI A S REIEE . TR EK, ARRTFTR
RGBT, xR i) 45 Bl R e B4R, SR Jamovi BRSZFEA ¢ K50 FI BT
FEAS t Rr e e B 70 A o (RIS, SR FH A28 20 A 72008 A7 4k mh 45 8 1) o M s a3k A7 234

MARGEREW, SEGHRTAICHCEMLL, 36T 3 B0E B AR 20 A o it
AR AR, BFEEIL) . VR A s R . Ak, RS T A
RINGEN, T 5 A B3 IR 8 5o 2 A Rl 2 S A5 B RN SR =2 T AR g . L
PSR, J T 32 RE B ) ARV 2B A B T8 7 A A R 2 ) NSRS R RS,
VIRGE R, KA N REET FEUES R TCBEER AR, e AN BRI
SR AR S A R

AR TG S BEE e 7n ] DG = A7 . 35—, JE T 3 0B 1 9B L 8
TR R AESEbR, WaE AT SR 58, RPN, G R B IR,
SRAGIRAIR s B E, A I WBRES), B AR E S SRR .

S LN SOEHCE mh Wi



Contents

ABSTRACT ... bbbt b e bt e e r e I
B et 11
LISt 0f TaDIES ... VIII
LISt OF FIGUI@......oooiiiii e IX
Chapter One INtroduction................oooiiiiiiiii s 1
1.1 Research Background ...........cccocueiiiiiiiiiiciie e 1

1.2 ReSEArCh PUIPOSE ... 3

1.3 Research SignifiCanCe ........ccooviiiiiiiiiiiesieie e 3

1.4 Structure 0f the TRESIS .....oiveiiiiieiiece s 4
Chapter Two Literature ReVIeW .............cccocoiiiiiiiiii e 7
2.1 Studies on Vocabulary and Vocabulary Instruction...........ccccoeviiiiiiiiiicnceiec e 7
2.1.1 Definition and Classification of Vocabulary............ccccooiiiiiiiiiiiiicneee 7

2.1.2 Studies on Vocabulary Instruction from the Perspective of Teaching................. 8

2.1.3 Studies on Vocabulary Instruction from the Perspective of Learning .............. 11

2.2 Studies on Thematic CONLEXL ........couiriiiiieriieiie e 13
2.2.1 Definition of Context and Thematic CONteXt .........cevvrviiiiiiniiiiciiiiieeen, 13

2.2.2 Reasons and Methods for Applying Thematic Context to English Teaching... 16

2.3 Application of Thematic Context in English Vocabulary Instruction...............cccoc.e.. 18
2.4 Other Related CONCEPLS ......eeivieiiiiiiiieiiiie e 21
2.4.1 Thematic Clustering of Vocabulary ...........c.ccocoiiiiiiiniiiiicee, 21
2.4.2 VoCabUIArY NOES ......civiiiiiiiiiiriiiiiie it 22
2.5 SUMIMATY ...oviiiii i sbe s sbae s 23



Chapter Three Theoretical Foundation ...................cccooiiiiii 25

3.1 Situated Cognition TREOTY .....ccviiiiiiiii i 25
3.2 Constructive Learning Theory .........ccooiiiiiiiiiiiiiic e 26
3.3 SUMIMATY vt e e sne e 27
Chapter Four Research Methodology ................c.ccoiiiiiiiiiiiii e 29
4.1 ReSEAICh QUESLIONS ....uveiiiiiiiieiiieeiee sttt ettt ettt e sb e sbe e st e e beeesneenbeesnbeennneas 29
4.2 Research Desi@n OVEIVIEW ......ccuiiveiiiiiiiiiiiieesie sttt 29
4.3 Research INStIUMENLS .......ociviiiiiiieiiiee e 30
G TR B LT AT TSP PP TP 30
4.3.2 QUESTIONMNAITE . ...ecuveeeeietiesieeeteesiteesteesieeebeesteeebeesseeabeesseeasbeesaeessbeesbeeenseenaeeanns 31
e G T 131 1<) 0 [ USROS TOPRPR 32
4.3.4 Thematic Context Instructional Materials ............cocerieiiriiiiniiiciece e, 32

4.4 ReSEArCh PrOCEAUIES .....cciuviiiiiiiiiiiie ittt ettt sbee s 33
4.4.1 Research Context and PartiCipants ..........cccocvviriiiiiiiiiiiieis e 33
4.4.2 Pre-TNEETVENTION ....eeviieiieiiieetee sttt ettt e e b e e b e b e e nneeannis 34
B B 13115 0 <) 113 10§ PO OO TP PRSP UPPRPRTO 35
4.4.4 POSt-INTEIVEINTION . ...c.ttietieiieeeiee st e ettt ettt e et e e e b e e b e e b e e e annis 37

4.5 A Sample Lesson Plan in the EC.........cccooiiiiiiiiiiiie 38
4.6 Ethical CONSIAETAtIONS ......eeevieiiieiiieiiiieiie sttt st ne e e e sneenneeas 43
Chapter Five Results and DiSCUSSION...............cccoooiiiiiiiiiiiii e 45
5.1 Results and Discussion Of TESES ......c.eeiuiiiuiiiiiiiiiiie e 45
5.1.1 The Pre-test between the EC and the CC ..........cccooiiiiiiiiiiiii e 45
5.1.2 The Post-test between the EC and the CC..........cccoooiiiiiiiiiiii s 46
5.1.3 The Pre-test and Post-test in the EC ... 47
5.1.4 The Pre-test and Post-test in the CC..........cceiiiiiieiiiiiiciie e 48

Vi



5.2 Results and Discussion of QUEStIONNAITES .......ccvuerivierirriiieriee e see e 49

5.2.1 The Reliability and Validity of the Questionnaire ............ccoceereerieereesieeninns 49

5.2.2 The Questionnaire in the EC ........ccoooiiiiiiiiiiiieee e 50

5.3 Results and Discussion of the INterVIEW ...........ccoiieiiiiiiiiiii e 53

54 SUMIMATY ..ottt see e n e e sne e ne e 59
Chapter SIX ConClUSION ............c.coiiiiiiii e 61
6.1 Major FINAINGS .....ccviiiiiiiiieiii e 61

6.2 Pedagogical IMPlICAtIONS ....cvveviiiiiiiieiiiecsieee e 63

6.3 Limitations and SUZEESLIONS .......c.veieeiriiiiiieiisieseeie e 65
Bibliography ... 67
APPENAIX A Pre-test.........coooiiiiiiiii s 75
APPENdix B POSt-test ..o 79
Appendix C QUeStIONNAITE ..............ccviiiiiiieiii e 83
Appendix D Outline of INterview..............cccociiiiiiiiniii 84
Appendix E Reading Material ..................cccooiiiiii 85
Appendix F Informed Consent FOrm ...............cccoooiiiiiiiiii 87
Appendix G Raw Scores in the Tests of the EC and the CC ....................ccoooiin, 88

Vil



Chapter One Introduction

Chapter One Introduction

This chapter consists of four parts. It starts by laying out the research background. Then,
it briefly illustrates the research purposes and significance of this research. Additionally, the

structure of this thesis is outlined.
1.1 Research Background

Knowledge of phonetics, vocabulary, grammar, discourse and pragmatics consists of key
aspects of language education. Among these aspects, vocabulary plays an essential role, as
noted by Wilkins (1972), who stated that without grammar little meaning can be conveyed,
but without vocabulary nothing can be convoyed.

However, to date, in the teaching of vocabulary still exist some long-lasting problems,
which have not only affected the effectiveness of vocabulary teaching, but also impeded
student’s accumulation of relevant linguistic knowledge. For example, the teaching of
vocabulary is usually isolated from context. In this case, the vocabulary is not processed on
class, but assigned as students’ homework for memorization. Or the target words are
explained in detail in class, and then students are asked to memorize vocabulary after class
and test is used to check their mastery (Chen Zehang, Wang Qiang, 2010). In addition, the
teaching of vocabulary pays excessive attention to the memorization of vocabulary
knowledge, while undervaluing the role of learning strategies for students, like lacking for the
systematic explanation on “how to take notes and how to recite words” (Pan Xiaowen, 2022).
“It is better to teach a man how to fish than to give him fish”, only focusing on pronunciation,
meaning and usage is far from enough for English vocabulary learning (Chen Xinzhong, Jing

Peng, 2019). Last but not least, the current vocabulary teaching method is boring and



Thematic Context-based English Vocabulary Instruction in the Senior High School

mechanical, resulting in a short of innate interest and motivation for vocabulary learning and
a low efficiency in vocabulary learning (Li Caimin, 2021).

The essentiality for vocabulary acquisition in English learning is undeniable. However,
the above teaching problems are prevalent, greatly reducing the efficiency of vocabulary
instruction. Therefore, it is of great necessity and urgency to address these problems for
improving English vocabulary instruction in senior high schools.

The General Senior High School Curriculum Standards: English (2017 Edition) issued
by the Ministry of Education (2018) emphasized the primary role of thematic context in
English teaching, which put forward that English course content comprises six elements,
including thematic context, discourse type, language knowledge, cultural knowledge,
language skill and learning strategy. These form the basis for developing students’ core
English literacy. Of the six components, thematic context takes precedence, as per The
General Senior High School Curriculum Standards: English (2017 Edition), English courses
must prioritize the exploration of theme meaning as a core task of teaching and learning,
promoting an integrative development of students’ language skill, cultural awareness, thinking
ability and learning competence under the exploration of theme meaning.

The General Senior High School Curriculum Standards: English (2017 Edition) suggests
that incorporating thematic context into language instruction helps students acquire language
skills. Additionally, the application of thematic context to English vocabulary instruction
provides vocabulary instruction a concrete context, thus immersing students into diverse
thematic context during vocabulary acquisition. Furthermore, combining cultural background
with thematic context improves students’ comprehension of vocabulary knowledge.
Consequently, thematic context can function as an associative foundation when consolidating
vocabulary. Hence, it is evident that thematic context-based vocabulary instruction presents

innovative insights for advancing English vocabulary instruction in senior high schools.
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1.2 Research Purpose

From reviewing previous studies, it is worth noting that there exists a paucity of research
on the thematic context-based vocabulary instruction. Notably, many English teachers lack a
comprehensive understanding of the importance of thematic context when teaching
vocabulary. While some theoretical studies touched upon this subject (Liu Hongyu, 2020; Gu
Jinhua, 2020; Zhang Can, 2020; Wei Chanjuan, 2020), few of them delve into practical
applications.

Given the essential role of vocabulary in language education and the intensifying
demand for incorporating thematic context into the senior high school English classrooms,
this study intends to investigate the effect of teaching vocabulary within thematic context on
students’ vocabulary performance, learning strategies and interests. It is the researcher’s hope
that this study can shed light on subsequent research on English vocabulary instruction and

thematic context, and provide insightful guidance for English teachers in senior high schools.
1.3 Research Significance

Thematic context-based English vocabulary instruction facilitates students in
comprehending and utilizing thematic words within a specific context, ultimately constructing
a new vocabulary knowledge system and acquire the way to use words in specific context
(Wang Jinmei, 2006).

The research holds both theoretical and practical significance.

From a theoretical perspective, while researchers have emphasized the importance of
thematic context in recent years, there is still a lack of experimental studies on its application
in vocabulary instruction. Therefore, this research can address the gap in previous studies,
providing reference material for future research.

From a practical perspective, this thesis employs an empirical study method, which
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fosters helpful insights for English teachers who wish to explore this area further. In addition,
since vocabulary instruction forms the foundation of English instruction, it also significantly
influences the acquisition of other language skills. Consequently, investigating the efficacy of
teaching vocabulary in thematic context has the potential to enhance the overall efficiency of

English language learning.

1.4 Structure of the Thesis

This thesis consists of five chapters, the main research contents are outlined as follows:

Chapter One briefly introduces the whole thesis in respect of the research background,
research purpose, research significance and the layout of this thesis.

Chapter Two states the literature review, which consists of four sections. The first section
probes into the actuality of English vocabulary instruction both domestically and
internationally. The second one discusses thematic context and the application of which from
the perspective of “why” and “how”. Based on the understanding of thematic context, the
third section focus on the application of thematic context to vocabulary instruction. Then,
previous studies on related concepts are presented in the fourth section. Finally, the fifth
section is a summary commenting on the previous studies.

Chapter Three serves as a theoretical foundation that explores the theoretical sources of
thematic context-based English vocabulary instruction. Including situated cognition theory
(Brown et al., 1989) and constructive learning theory (Piaget, 1977).

Chapter Four outlines the research design, which presents research questions, research
participants and research instruments used in this study. Moreover, this chapter provides a
detailed account of the research methods and procedures employed in this study. Finally, a
sample lesson plan of thematic context-based English vocabulary instruction is presented.

Chapter Five is results and discussion of data drawn from tests, questionnaires, and
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interview. Assisted with Jamovi, this chapter analyzes the effect of thematic context-based
English vocabulary instruction on senior high school students’ English vocabulary
performance, vocabulary learning interests and strategies.

Chapter Six concludes the thesis by summarizing the major findings, limitations and
pedagogical implications identified during the teaching experiment, finally proposing some

feasible recommendations for further research in this domain.
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